
LESSON PLAN ROUGH DRAFT 
 
 

SCHOOL: California Elementary School Orange, CA (link) 
 
GRADE: 3 
 
GOAL: The objective is to provide and interdisciplinary lesson unit for grade 3 covering 
both the History and Social Science Framework and Common Core State Standards for 
English Language Arts. The three themes I am taking from the History Social Science 
Framework are about the changing local community (focus on immigration), American 
heroes (focusing on heroes from diverse backgrounds), and how can I help my 
community (to bring in the social-action aspect). I chose to use social studies as the 
framework for my lesson to be interdisciplinary with English language arts. Since the 
ELA standards are very generic and do not call for specific texts to be read, most teachers 
using CCSS will hit the ELA standards by reading texts for another subject like history or 
science. I will use my lesson plan to show how to teach these three concepts from the 
framework, while integrating diverse texts and hitting the ELA. While the unit is 
formatted in three one-week increments, this unit can be shortened or spread out over a 
longer period of time based on teacher’s preferences. 
 
RATIONALE: 
 
I chose to create this lesson unit for many reasons. First, I am a student at Chapman 
University studying to become and elementary educator. Throughout my courses in the 
Integrated Educational Studies major, we have read countless books and articles 
emphasizing the importance of providing diverse texts in the classroom. Not only should 
students be exposed to literature about and from all types of people, but they should also 
have the opportunity to read texts that reflect their own identities. Reading is such an 
important skill, and if we continue to force students to read texts they do not relate to or 
are not interesting to them, we will foster an unhealthy relationship with reading at a 
young age. I had to complete an assignment in my Children’s Literature class where I had 
to find diverse texts. That was an inspiring assignment from an educator’s perspective 
because as I read through the diverse texts, I found myself captivated with the stories and 
wanting to read more. I especially connected to Misty Copeland’s Firebird, because of 
my dance experience,  

 “The beauty of dance is being a part of something that is all you, from 
creation to performance. You hold the power of your instrument. That instrument 
comes in all shapes, sizes, and colors. That instrument is your body, soul and 
heart. That instrument is you and me. But when I opened up ballet books, I didn't 
see myself. I saw an image of what a ballerina should be, and she wasn't me, 
brown with tendrils sweeping her face. I need to find ME. This book is you and 
me. I want to expand the idea of beauty and art.” 

 
I connected with this book because I related to Misty and her experience in ballet. I am 
partially Hispanic, and I do not have the traditional body type ballerinas historically have, 



like Misty I wish this text were around when I was a young dancer, because I would not 
have felt like the black sheep ballerina. All students should have this feeling when 
reading a book, and it is our job as educators to find diverse and meaningful books for 
them. However, I have learned that it is important not to tokenize diversity and instead 
work to have diverse multicultural texts all the time in your classroom to avoid this. 
Throughout this lesson unit, I worked hard to find meaningful texts that do not tokenize 
diversity. 
 
I also created this lesson unit to gain practice finding diverse texts and creating a lesson 
unit. This past semester I have started Teaching Methods courses in Science, Social 
Studies, and Mathematics, as part of my 4+1 Bachelor’s, Master’s, and Teaching 
Credential program. A teaching pedagogy I have learned about is teaching subjects 
interdisciplinarily. Especially since I will be teaching all subjects at the elementary level, 
I have the perfect opportunity to teach interdisciplinary units on a daily basis. Creating 
interdisciplinary units require thought and preparation, so I am taking this as an 
opportunity to practice creating a lesson that I could use myself, or share with colleagues 
in the future. This can also be something I add to my teaching portfolio and show to 
potential employers. I truly believe in learning by doing, so I am trying to get all of the 
practice creating lessons now, before entering my own classroom.   
 
Lastly, I created this lesson unit because of the English course this project was assigned, 
“Teaching Diverse Cultures” and because of the pedagogy I have learned in my History 
and Social Studies methods course. This methods course was very eye opening because it 
made me critically see that the history books in the United States often only tell one side 
of the story, or only include dry facts. There is a need for primary sources and peoples’ 
stories to also be taught in history courses because history is more than just the facts. 
History is all about the people that changed the course of events or how they were 
impacted by things going on around them. This mentality has inspired change like the 
Ethnic Studies movement and the new History Social Science Framework. While this 
new set of history standards will not be implemented in classrooms quite yet, I wanted to 
take this opportunity to begin using the framework standards that have been publicized.  
 

STANDARDS 
 
History Social Science Framework 
 

1)”Development of the Local Community: Change Over Time 
Students who have constructed a family history in grade two are now ready to 
think about constructing a history of the place where they live today. With 
sensitivity toward children from transient families, teachers can ask students to 
recall how the decision of their parents or grandparents to move to this place 
made an important difference in their lives. Discovering who these people were, 
when they lived here, and how they used the land gives students a focus for grade 
three. Why did people move to our community?” 
 
2) ”American Citizens, Symbols, and Government 



Students also learn about American heroes on the national level, such as Anne 
Hutchinson, Benjamin Franklin, Thomas Jefferson, Abraham Lincoln, Frederick 
Douglass, Harriet Tubman, Clara Barton, Eleanor Roosevelt, and Martin Luther 
King, Jr., as well as leaders from all walks of life who have helped to solve 
community problems, worked for better schools, or improved living conditions 
and lifelong opportunities for workers, families, women, and students.” 
 
3) “How can I help my community? 
Students can research accounts of local students, as well as adults, who have been 
honored locally for the special courage, responsibility, and concern they have 
displayed in contributing to the safety, welfare, and happiness of others. Students 
may read biographies or engage in an inquiry project focused on these national 
and local citizens by reading primary sources, informational books, and historical 
fiction.” 

 
 
Common Core English Language Arts Standards 
Writing 
 Types and Purposes 

CCSS.ELA-LITERACY.W.3.1 
Write opinion pieces on topics or texts, supporting a point of view with 
reasons. 

  CCSS.ELA-LITERACY.W.3.2.A 
 Introduce a topic and group related information together; include 
 illustrations when useful to aiding comprehension. 

CCSS.ELA-LITERACY.W.3.3 
Write narratives to develop real or imagined experiences or events using 
effective technique, descriptive details, and clear event sequences. 
CCSS.ELA-LITERACY.W.3.3.B 
Use dialogue and descriptions of actions, thoughts, and feelings to develop 
experiences and events or show the response of characters to situations. 
 

Research to Build and Present Knowledge 
CCSS.ELA-LITERACY.W.3.7 
Conduct short research projects that build knowledge about a topic. 
CCSS.ELA-LITERACY.W.3.8 
Recall information from experiences or gather information from print and 
digital sources; take brief notes on sources and sort evidence into provided 
categories. 

 
Production and Distribution of Writing 

CCSS.ELA-LITERACY.W.3.4 
With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. 

 
Speaking and Listening 



 Presentation of Knowledge and Ideas 
CCSS.ELA-LITERACY.SL.3.4 
Report on a topic or text, tell a story, or recount an experience with 
appropriate facts and relevant, descriptive details, speaking clearly at an 
understandable pace. 
CCSS.ELA-LITERACY.SL.3.5 
Create engaging audio recordings of stories or poems that demonstrate 
fluid reading at an understandable pace; add visual displays when 
appropriate to emphasize or enhance certain facts or details. 
 

Reading Foundational Skills 
Phonics and Word Recognition: 
 CCSS.ELA-LITERACY.RF.3.3 
 Know and apply grade-level phonics and word analysis skills in decoding 
 words. 
 

Reading: Literature 
 Key Ideas and Details: 

CCSS.ELA-LITERACY.RL.3.1 
Ask and answer questions to demonstrate understanding of a text, 
referring explicitly to the text as the basis for the answers 
CCSS.ELA-LITERACY.RL.3.3 
Describe characters in a story (e.g., their traits, motivations, or feelings) 
and explain how their actions contribute to the sequence of events 

Vocabulary Acquisition and Use 
CCSS.ELA-LITERACY.L.3.5 
Demonstrate understanding of figurative language, word relationships and 
nuances in word meanings. 
 

Reading Informational Text 
 Integration of Knowledge and Ideas 

 CCSS.ELA-LITERACY.RI.3.9 
Compare and contrast the most important points and key details presented 
in two texts on the same topic. 

 
 

 
 

 
 

 
 

 
 
  



Lesson Unit Overview 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

Week 1 
Social Science 

Theme: 
Development of 

the Local 
Community: 
Change Over 

Time 

Day 1: 
 

Write personal 
narrative of 

family history.  

Day 2: 
 

Read “I’m New 
Here” by Anne 
Sibley O’Brien 

Day 3: 
 

Read Poem: 
“América” By 

Richard Blanco 
 

Day 4: 
 

Write about how 
they can make 
change in their 
community to 

make it a better 
place 

Day 5: 
 

Begin 
researching and 
writing social 
action writing 

projects. 

Week 2 
 

”American 
Citizens, 

Symbols, and 
Government” 

 
 

Day 1: 
 

Read “Firebird” 
by Misty 
Copeland 

 

Day 2: 
 

“Quiet Hero: the 
Ira Hayes Story” 
by S.D. Nelson 

Day 3: 
1)“Hip Hop 
Speaks to 
Children: A 
Celebration of 
Poetry with a 
Beat” edited by 
Nikki Giovanni 
 
2) Work on 
social action 
writing project.  

Day 4: 
 

Recording 
reading poetry 

aloud using 
technology. 

 

Day 5: 
1) Students will 

write piece 
on what it 
means to 
them to be a 
hero. 

 
2) Work on 
social action 

writing project. 

Week 3 
 
 
 

“How can I help 
my community?” 

 
 

Day 1: 
1) Students write 
narrative about 
time they were 

helped by 
someone.  

	  
2) Work on 
social action 

writing project. 

Day 2: 
“Separate Is 
Never Equal: 

Sylvia Mendez 
and Her 

Family’s Fight 
for 

Desegregation” 
by Duncan 
Tonatiuh 

       Day 3: 
 

Finalize social 
action writing 

project. 

Day 4: 
 

Gather all work 
from unit and 

make into book. 
Write intro 

paragraph to 
book. 

Day 5: 
 

Present social 
action writing 
projects to the 
class. Turn in 

work from unit. 



 
Detailed Lesson Unit 

Week 1: 
 
This week’s activities will pertain to the History Social Science Framework’s theme, 
“Social Science Theme: Development of the Local Community: Change Over Time”.  
 

Standard: Students who have constructed a family history in grade two are now 
ready to think about constructing a history of the place where they live today. 
With sensitivity toward children from transient families, teachers can ask students 
to recall how the decision of their parents or grandparents to move to this place 
made an important difference in their lives. Discovering who these people were, 
when they lived here, and how they used the land gives students a focus for grade 
three. Why did people move to our community?” 
 

Day 1: Building off of the family unit from 2nd grade History Social Science Framework, 
students will write a 1-2 page narrative about their family history. Emphasize that all 
people come from different kinds of families. Some students may be adopted, some may 
have stepparents and siblings, and some might live with relatives. The teacher should 
emphasize that all families are different and that is part of what makes each student 
unique. To integrate Language Arts, the teacher will review the parts of a narrative that 
make it effective. This can include details, event sequence, and closure.  
 I think talking about family units is an important aspect in children’s identity 
 development. Giving them the opportunity to do this is important for them to 
 understand their own stories. 
 

CCSS.ELA-LITERACY.W.3.3 
Write narratives to develop real or imagined experiences or events using effective 
technique, descriptive details, and clear event sequences. 

 
Day 2: Today, the teacher will perform and interactive read aloud of “I’m New Here” by 
Anne Sibley O’Brien. An interactive read aloud involves the teacher pausing to 
emphasize certain points of the text, ask the students questions, ask for inferences, point 
out important parts of illustrations, and taking students’ questions and comments. When 
the teacher is done, they should have the students Think, Pair, Share plot points and 
important aspects of the story. Think, Pair, Share is when students discuss with a partner 
or a group. It might be helpful to have guiding questions written on the board for the 
students to refer. Questions might include, “How do you think each character felt being 
new to the school? What are important plot points in the story? Did you relate to any 
themes in the story?” The teacher will call the class back together and they will fill out 
fill out a chart highlighting the characters and important literature elements.  
 I chose this book because it highlights the experiences of new students coming to 
 the school, including refugee students. I think this book is relevant to current 
 events and can be a great tool for teachers to use if their class is getting a new
 student. 

 



CCSS.ELA-LITERACY.SL.3.4 
Report on a topic or text, tell a story, or recount an experience with appropriate 
facts and relevant, descriptive details, speaking clearly at an understandable pace. 
 
CCSS.ELA-LITERACY.RL.3.3 
Describe characters in a story (e.g., their traits, motivations, or feelings) and 
explain how their actions contribute to the sequence of events 
 

Day 3: The students will read the Poem “América” by Richard Blanco. The poem should 
be printed on a piece of paper for the students to write and take notes on it. The teacher 
should first read poem aloud to the class. Then the students will read the poem on their 
own. After the teacher does a mini-lesson on figurative language, the students will 
highlight figurative language used throughout the poem. After students are given time to 
complete this on their own, the class will come together and discuss their findings. 
 I wanted to include a piece of diverse poetry because students should be exposed 
 to poetry from a young age. I think poetry has a bad reputation with students, so 
 giving them the opportunity to see that it can be fun to read is important for 3rd 
 graders. 
 
 CCSS.ELA-LITERACY.L.3.5 

Demonstrate understanding of figurative language, word relationships and 
nuances in word meanings. 

 
Day 4: Students will write about how they can make change in their community to make 
it a better place. Have students write a short paragraph with an illustration 
accompaniment. This artistic writing piece can be displayed around the class. 
 The purpose of this assignment will get students thinking about ways they can 
 make positive change. This is a precursor for their project they will begin  during 
 the next day of the unit. 
 
 CCSS.ELA-LITERACY.W.3.2.A 
 Introduce a topic and group related information together; include illustrations 
 when useful to aiding comprehension 
 
Day 5: This lesson was designed for California Elementary School students. This 
particular school has a one-to-one ipad program, thus students have Internet as a research 
tool readily accessible to them. For teachers that do not have classrooms accessible with 
Internet, move date to accommodate computer lab schedule. First, have a discussion with 
students about activism, standing up for what you believe is right, and helping others. 
Tell students the project they will be working on throughout the entirety of the unit is 
called a social action project. Social action projects identify an issue, identify the causes, 
and take steps to make positive change. To give students context, direct students to the 
website: http://www.tolerance.org/mix-it-up/what-is-mix and explain the “Mix it up for 
Lunch” campaign. Help them identify the issue of bullying in the lunchroom, the cause 
being people sitting with the same friends at lunch every day, and the positive action as 
being the Mix it Up for Lunch event. Use today to explain social action research projects 



and answer questions as students begin researching problems, causes, and positive 
change they can make in their community. 
 Social action projects are my favorite part of Ethnic Studies classes and the new 
 History Social Science Framework. This takes learning beyond the classroom and 
 helps students see that they can make change in the world. 

 
CCSS.ELA-LITERACY.W.3.4 
With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. 
 
CCSS.ELA-LITERACY.W.3.7 
Conduct short research projects that build knowledge about a topic. 
 
CCSS.ELA-LITERACY.W.3.8 
Recall information from experiences or gather information from print and digital 
sources; take brief notes on sources and sort evidence into provided categories. 
 

 
Week 2: 

This week’s activities will pertain to the History Social Science Framework’s theme, 
“American Citizens, Symbols, and Government.” 

 
Standard: “Students also learn about American heroes on the national level, such 
as Anne Hutchinson, Benjamin Franklin, Thomas Jefferson, Abraham Lincoln, 
Frederick Douglass, Harriet Tubman, Clara Barton, Eleanor Roosevelt, and 
Martin Luther King, Jr., as well as leaders from all walks of life who have helped 
to solve community problems, worked for better schools, or improved living 
conditions and lifelong opportunities for workers, families, women, and students.” 

 
Day 1: The teacher will do another interactive read aloud of the book “Firebird” by Misty 
Copeland. An interactive read aloud involves the teacher pausing to emphasize certain 
points of the text, ask the students questions, ask for inferences, point out important parts 
of illustrations, and taking students’ questions and comments. Students will get a 
compare/contrast worksheet and fill out the left side with elements of “Firebird”. 

I chose this text because I am a dancer and was in a ballet company for over 14 
years. I read this book and have personally followed Misty Copeland’s story. I 
also want to bring the arts into my future classroom, so I see this as an 
opportunity to discuss ballet and dance in the classroom. If I were to actually 
teach this lesson, I would probably have the students get up and teach them the 
ballet positions. In regard to the history framework, I see her as being an 
American hero because she paved the way for people of color in the dance world. 
She was the first African American woman to make it to the role of Principal 
Dancer in the American Ballet Theater. In the story, Misty tells a young black 
dancer that she too can be the like the Firebird, and be the lead in the story. I see 
this as an important theme for the students. 

 



 CCSS.ELA-LITERACY.RI.3.9 
Compare and contrast the most important points and key details presented in two 
texts on the same topic. 
 

Day 2:  Next, students will read “Quiet Hero: the Ira Hayes Story” by S.D. Nelson about 
a less known American hero. Ira grew up on the Gila River Indian Reservation in 
Arizona, and was a quiet, shy boy. When the United States called its men to arms in 
WWII, Ira joined the Marine Corps. He believed it was his duty to fight honorably for his 
country, and with his Marine buddies by his side, Ira finally felt as if he belonged. 
Students will read this text independently to work on their reading skills. Then they will 
finish filling out the compare and contrast with this text and “Firebird.” Students will 
compare how characters in both stories are alike and different as heroes. 
 I chose this book because I think it is important for students to realize that you do 
 not be famous or a celebrity to be an American Hero. Comparing two American 
 heroes that are not famous is significant in emphasizing the theme that anyone can 
 be a hero. 
 
 CCSS.ELA-LITERACY.RI.3.9 

Compare and contrast the most important points and key details presented in two 
texts on the same topic. 

 
Day 3: Next, students will read a poem from “Hip Hop Speaks to Children: A 
Celebration of Poetry with a Beat” edited by Nikki Giovanni. While many of the 
speeches or songs in this text fit under the topic of American heroes, I would choose to 
have my students read Martin Luther King Jr.’s “I Have a Dream” speech. This is such a 
historic piece of literature and history, so giving the students the opportunity to read and 
understand it would be beneficial for them. After reading the poem together as a class, 
students will read through the poem on their own and identify rhyming words. After 
giving students time to do this, go over some answers together as a class. 
 After completing this activity, students should be given time to work on their 
 social action writing piece during class.  
 
 CCSS.ELA-LITERACY.RF.3.3 
 Know and apply grade-level phonics and word analysis skills in decoding words. 
 

CCSS.ELA-LITERACY.W.3.4 
With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. 

 
Day 4: Today students will build off of the previous day’s lesson. Using their ipads, 
students will record themselves reading Martin Luther King Jr.’s “I Have a Dream” 
speech aloud. Time and technology permitting, students may choose to use green screens 
to add creativity and technology to their product. 
 I think it is important for each student to practice reading aloud. It can be 
 intimidating to read in front of classmates, so this is a good opportunity for 
 students to practice reading aloud. This is also a good summative assessment 



 opportunity because each student will be recorded for the teacher to see. The 
 teacher can gauge the students’ pace and reading development. 
 

CCSS.ELA-LITERACY.SL.3.5 
Create engaging audio recordings of stories or poems that demonstrate fluid 
reading at an understandable pace; add visual displays when appropriate to 
emphasize or enhance certain facts or details. 

 
Day 5: Based on what they learned this week, students will write a piece explaining what 
they believe it means to be a hero. Teacher will do mini-lesson on using linking words 
and phrases (ex: Because, therefore, for example) and encourage students to use these 
words to support their opinion. 
 I like this activity because it serves as a formative assessment for this week’s 
 work. They will be able to synthesize the information and use it as supporting 
 evidence in their persuasive opinion paper. If students finish, they should work on 
 their social action writing project. 
 
 CCSS.ELA-LITERACY.W.3.1 

Write opinion pieces on topics or texts, supporting a point of view with reasons. 
 
CCSS.ELA-LITERACY.W.3.4 
With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. 

 
Week 3: 

This week’s activities will pertain to the History Social Science Framework’s theme, 
“How can I help my community? 

 
Students can research accounts of local students, as well as adults, who have been 
honored locally for the special courage, responsibility, and concern they have 
displayed in contributing to the safety, welfare, and happiness of others. Students 
may read biographies or engage in an inquiry project focused on these national 
and local citizens by reading primary sources, informational books, and historical 
fiction.” 
 

Day 1:  
Students will write a narrative about a time when someone helped them and how that 
made them feel. The focus of this writing assignment will get students to reflect on their 
own feelings when they were helped. After doing a mini-lesson on proper dialogue usage, 
students will incorporate dialogue and descriptive words to enhance their emotions they 
felt when they were helped. 
 After giving students time to work on this, they should take some time to work on 
 their social action writing piece. 
 

CCSS.ELA-LITERACY.W.3.3 



Write narratives to develop real or imagined experiences or events using effective 
technique, descriptive details, and clear event sequences. 
 
CCSS.ELA-LITERACY.W.3.3.B 
Use dialogue and descriptions of actions, thoughts, and feelings to develop 
experiences and events or show the response of characters to situations. 

 
Day 2: 
Students will read the Book: “Separate Is Never Equal: Sylvia Mendez and Her Family’s 
Fight for Desegregation” by Duncan Tonatiuh. Students will fill out worksheet with 
questions about the story. They will have to pull quotes or specific examples from the 
book to support their answers. Students will also be asked to create questions to pose to 
their peers about the text. This will demonstrate their understanding of the text. 
 While I am not a big fan on reading a text and answering a worksheet with 
 questions, I think in this case it can be effective. Since the students have to write 
 direct quotes or specific events from the story, this will help develop the habit of 
 pulling quotes or evidence directly from the text. They will have to use this skill 
 in later grades. This book is especially relevant because the book takes place in 
 Orange County. Explaining this to the students will help them realize historic 
 events can take place in your very own hometown.  
 
 CCSS.ELA-LITERACY.RL.3.1 

Ask and answer questions to demonstrate understanding of a text, referring 
explicitly to the text as the basis for the answers.  
 

Day 3:  
Students will have today to work on their social action writing projects. The teacher 
should remind students the three sections they are expected to write on: the issue, causes, 
and positive actions they would take to get to achieve the goal. 
 

CCSS.ELA-LITERACY.SL.3.4 
Report on a topic or text, tell a story, or recount an experience with appropriate 
facts and relevant, descriptive details, speaking clearly at an understandable pace. 
 
CCSS.ELA-LITERACY.W.3.4 
With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. 

 
Day 4: Have students compile all of their work from this unit. Give them the opportunity 
to arrange their work how they see it being important. They will compile it all into a book 
(using a three hole punch and yarn). Have students write an introductory page to their 
work that explains what their work shows and that they want their reader to learn from it. 
Encourage students to be creative and let them add related illustrations.  
 
 CCSS.ELA-LITERACY.W.3.2.A 



Introduce a topic and group related information together; include illustrations 
when useful to aiding comprehension. 

 
Day 5:  
Finally, students will present their Social Action writing piece on social actions they will 
take to positively change their community. Students will also turn in their books 
containing all of their work from the units. Although students will have been formatively 
assessed throughout the unit, their brief presentation and turning in their books will serve 
as their summative assessment for the unit. 
 

CCSS.ELA-LITERACY.SL.3.4 
Report on a topic or text, tell a story, or recount an experience with appropriate 
facts and relevant, descriptive details, speaking clearly at an understandable pace. 

 
CCSS.ELA-LITERACY.W.3.4 
With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose 
 
 

 
 
 
 
 
 
 

 
 
 


